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Abstract

The aim of this study is to explore how stress comes about through personal expectations of
academic achievement and through societal expectations of academic achievement, and how
these two factors are related to one another, as well as how they affect actual academic
achievement. A series of one-to-one semi-structured interviews were conducted with students via
open-ended questions. In total 12 participants were interviewed: 9 were female, 2 nonbinary, and
1 male. The age range for participants was between 20-40 years. A thematic analysis of the
interviews was conducted, revealing four main themes: (i) self-betterment, (iia) perfectionism
with the subtheme of (iib) self-doubt, (iii) lack of overt expectations, and (iv) seeking approval.
The findings show that there is an internalised connection between external and internal
expectations of achievement, highlighting how internal expectations were more prevalent in
dictating actual achievement and higher stress levels than external expectations. This holds
important implications for educational institutions and their approaches to academic

achievement, of which are discussed.

Keywords: Internal expectations, External expectations, Stress, Academic achievement,

Thematic analysis
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Introduction

Practically everyone has experienced stress at one point in their life or another. Stress is
defined as the emotional or mental tension caused by the experience of adverse circumstances
(World Health Organization, 2023). Stress has been shown to impact people in both positive and
negative ways (Jenkins et al., 2021). Some of the positives of stress include increased focus,
productivity, and psychological growth, while some of the negatives of stress include a greater
susceptibility to both physical and mental illness, and an increased risk of mortality (Jenkins et
al., 2021). The negatives of stress generally outweigh the positives. It is advised for a person to
avoid prolonged stress, as it can lead to both bodily and behavioural problems (Amirkhan et al.,
2023). A person’s perception of a stressful situation and the way they view stressors in their lives
can either aid or hinder their abilities to make it through said stressful situation (Lyrakos, 2012).
Stress levels are negatively correlated with positive ways of coping, self-esteem, and social
support, and in turn, stress levels are positively correlated with negative ways of coping
(Lyrakos, 2012). Stress has been determined to be a significant risk factor in students’ academic
development (Bukhari et al., 2023; Feng et al., 2024; Grimes & Binder, 2021; Muhammad Abdul
Wahid et al., 2023; Nakie et al., 2021). High levels of stress can also affect the quality of life of
students (Muhammad Abdul Wahid et al., 2023). This shows that a person’s coping mechanisms

and ability to handle stress can affect their abilities to strive for academic achievement.

Experiencing stress while in formal education is a very common experience among
students (Grimes & Binder, 2021). Academic stress refers to the anxiety or tension experienced
by students in a manner relating to their education (Rai et al., 2021). Many studies which
measured the stress levels of students in formal education have shown that they had a high

prevalence of mild to severe stress (Muhammad Abdul Wahid et al., 2023; Nakie et al., 2021;
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Rice et al., 2015). Between the demands of college, and factors in students’ personal lives which
come with responsibilities of their own, there are many opportunities for stress to manifest at this
stage of life (Grimes & Binder, 2021; Raikwar & Sharma, 2023). In an American survey, 54% of
students reported experiencing large amounts of stress (American College Health Association,
2015). However, stress is an issue for students worldwide which can affect their academic

achievement.

Academic achievement is defined as any identifiable success in a disciplined study or
scholarship (APA Dictionary of Psychology, 2014). There is a general expectation of academic
achievement set on every student, whether by the people around them such as family, friends, or
schools, or by themselves through their own expectation of what they wish to achieve
academically (Bukhari et al., 2023; Rice et al., 2015). What someone considers as having
attained academic achievement differs from person to person. A college student’s internal
expectations of academic achievement may range, for example, from passing their exams each
academic year, to getting a first-class honours in each piece of work they submit. External or
societal expectations on a student’s academic achievement may also vary within or beyond these
parameters. The way that stress manifests in a person relating to their academic achievement

varies, and it can be affected by their own expectations of achievement.

Internal expectations of academic achievement refer to a person’s belief that a particular
event will actually occur in the future, in relation to their academics (Manzano-Séanchez et al.,
2021). Students tend to be satisfied when their perceived academic achievement matches or
exceeds expectations of achievement (Naylor et al., 2021). When there are mismatches in a
person’s expectations of academic achievement and their actual academic achievement, there

tends to be strong emotional responses in the person (Hassel & Ridout, 2018; Naylor et al.,
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2021). This implies that not meeting one’s internal expectations of academic achievement can
cause stress. There is a major focus placed on academic achievement in higher educational
institutes (Bukhari et al., 2023; Hassel & Ridout, 2018). This can lead to students placing high
internal expectations of academic achievement on themselves (Rice et al., 2015). Various studies
show that a person’s expectations of their own academic achievement can be affected by their
life experiences and by societal expectations around them (Bukhari et al., 2023; Hassel &
Ridout, 2018; Manzano-Sanchez et al., 2021; Naylor et al., 2021; Rice et al., 2015). There are
various internal factors which can affect a person’s academic stress, perfectionism being one of

them (Rice et al., 2015).

Perfectionism is defined as a personality characteristic in which a person strives for
flawlessness, setting exceedingly high standards for their own performance and tending to have
overly critical evaluations of themself (Stoeber & Childs, 2011). Perfectionism can lead to
school burnout, which hinders academic achievement, and hence creates stress surrounding the
steps needed to obtain academic achievement (Yasuda & Goegan, 2023). Maladaptive
perfectionists were found to be likely to experience moderate or high levels of stress, while
adaptive perfectionists were more likely to have low or moderate levels of stress (Rice et al.,
2015). Perfectionism can affect both a person’s expectations of their own achievement and their
stress levels surrounding it, depending on how effectively they can adapt to their own
expectations (Rice et al., 2015; Yasuda & Goegan, 2023). University students who had higher
perceived resilience scores, which refer to adapting to challenges, also had lower academic stress
scores and it was found that when one increased, the other decreased (Bukhari et al., 2023). A
person’s own expectations of their academic achievement could affect how much stress they

have when taking the necessary steps to reach their desired academic achievement. In addition to
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this, the ways in which a person learns to cope with their own internal stress can affect how
much this stress affects their academic achievement. Stress is not solely generated by internal
sources however, and there are various external factors that can affect the stress levels of
students regarding their academic achievement (Flori¢ et al., 2020; Rai et al., 2021; Raikwar &

Sharma, 2023).

Some external factors that can affect a person’s academic stress levels are emotional peer
pressure, family problems, domestic violence, and health problems, to list a few (Raikwar &
Sharma, 2023). Factors such as financial stress, along with pressure from parents to perform well
in academics, can also impact a person’s academic achievement (Rai et al., 2021). In addition to
this, perceived peer pressure and its relation to academic achievement causes stress which can
lead to students engaging in risky behaviour to alleviate this stress (Flori¢ et al., 2020). Negative
coping behaviours when it comes to stress from external sources can further impact a person’s
academic achievement (Lyrakos, 2012). It is impossible for a person to avoid all forms of stress
from external factors, which is why developing healthy coping behaviours to deal with stress is
beneficial (Grimes & Binder, 2021). While external stress factors are varied and plentiful, of
specific relevance to this study is how external expectations of achievement affect stress levels

and actual academic achievement.

External expectations of achievement refer to realistic beliefs or judgements that others
have about a person’s academic achievement (Yamamoto & Holloway, 2010). These beliefs
from others can affect a person’s academic achievement (Rubie-Davies, 2010; Yamamoto &
Holloway, 2010). Social expectations generally influence a person’s behaviour (American
Psychological Association, 2016). In turn, the expectations set on a person by society or the

people around them for how they should perform academically can create stress for the person
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who might feel the need to live up to those expectations (Feng et al., 2024). Previous studies
have shown that academic achievement is negatively related to stress from external sources, such
as from the relationship between teachers and students (Feng et al., 2024). Teachers and students
themselves tended to have relatively aligned expectations of academic achievement, however
due to having multiple demands on their time, students do not always meet their own
expectations of achievement (Naylor et al., 2021). Teachers who had higher expectations of
achievement for their students tended to correlate with their students achieving higher
academically, and teachers who had lower expectations of achievement for their students tended
to correlate with their students achieving lower academically, resulting in a self-fulfilling
prophecy effect (Rubie-Davies, 2010). Similar to external expectations from teachers, parental
expectations also have a direct effect on students’ actual academic achievement (Xu et al., 2022;

Yamamoto & Holloway, 2010).

Parental expectations of achievement have been shown to have a positive association
with children’s academic achievement (Jeynes, 2022; Neuenschwander et al., 2007; Phillipson &
Phillipson, 2017; Pinquart & Ebeling, 2019; Yang & Wang, 2024). Students whose parents have
high expectations of academic achievement for them tend to receive better grades and have better
self-regulated learning than students whose parents have low expectations of their academic
achievement (Xu et al., 2022; Yamamoto & Holloway, 2010). In addition to this, parental
involvement, including parental expectation of achievement, has a significant and positive
influence on the self-concept of a student which is causally related to academic achievement
(Gonzalez-pienda et al., 2002; Neuenschwander et al., 2007; Phillipson & Phillipson, 2017,
Pinquart & Ebeling, 2019). A previous study has shown that parental expectations of

achievement negatively affect stress levels for their children, however, this study does not touch
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on the benefits of parental expectations of achievement on actual achievement (Cooper & Cefai,
2013). A vast majority of studies that discuss either internal or external expectations of academic
achievement are quantitative studies (Bukhari et al., 2023; Hassel & Ridout, 2018; Phillipson &
Phillipson, 2017; Yang & Wang 2024). However, there are also beneficial qualitative studies that
focus on internal and external expectations of academic achievement and stress (Fawaz et al.,

2021; Naylor et al., 2021; Santos Alves peixoto et al., 2021; Stentiford et al., 2021).

Some previous qualitative studies that focused on the topics of stress and academics
found that attempts at managing academic work, along with other external stressors such as the
COVID-19 pandemic, caused stress which students tended to attempt to alleviate through both
positive and negative coping behaviours, a positive one of which is mindfulness techniques
which were proven useful if the students consistently engaged in said behaviours (Fawaz et al.,
2021; Santos Alves peixoto et al., 2021). Identifying healthy coping methods to deal with stress
relating to academic achievement is important, as stress is practically unavoidable for students
(Grimes & Binder, 2021). Other qualitative studies that focused on internal or external
expectations of academic achievement found that teachers and students hold similar levels of
expectations for the students’ academic achievement, but where there are mismatches in
academic expectations, strong emotional responses such as stress occurred, and that similarly,
female students were affected by parental pressure which fuelled fears around their future
success (Naylor et al., 2021; Stentiford et al., 2021). These qualitative findings are beneficial to
expanding knowledge on the topics of stress and academics. However, previous studies of stress
and academic achievement tend to focus on quantitative methods of research over qualitative
ones to obtain their data, and hence there is a lack of a more in-depth and personal exploration of

the nuances in how internal and external expectations of achievement may affect actual academic
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achievement and stress levels relating to academics (Feng et al., 2024; Grimes & Binder, 2021;
Muhammad Abdul Wahid et al., 2023; Nakie et al., 2021; Raikwar & Sharma, 2023; Rice et al.,

2015).

There is a need for more exploratory research into the ways in which a person’s internal
expectations of academic achievement are affected by external expectations of achievement, as
to the researcher’s knowledge there have not been many studies that examine the interaction
between internal and external expectations on a person’s actual academic achievement. A
previous study recommended that future studies could examine the ways, controlling or
supportive, in which parents convey their expectations to their children, as this affects their
intrinsic motivation to learn, and their emotional health (Froiland & Davison, 2013). Gathering
data on the nuances in how students perceive the expectations set on them by their parents is
more effectively done through interviews than through questionnaires, as follow up questions
may be asked in interviews to determine specifics and gain a deeper breadth of knowledge. This
study intends to contribute to the knowledge of how internal and external expectations of
academic achievement affect actual academic achievement and stress levels, and how these
factors relate to one another in practice so that helpful supports can be developed to specifically

target these academic stressors in the future.

These findings in previous literature show that expectations of academic achievement
from the students themselves, and from external sources, both can lead to higher levels of stress,
yet can also lead to higher levels of academic achievement (Cooper & Cefai, 2013; Feng et al.,
2024; Xu et al., 2022). However, it can be hard to determine where the overlap of internal and
external expectation of academic achievement lies as these two factors could potentially

influence one another. Few studies have measured the ways in which external expectations of
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academic achievement have affected students’ levels of stress regarding academic achievement.
Even fewer studies have compared a person’s own personal expectations of their academic
achievement, to their perceived societal expectations of their academic achievement, to compare
the amount of stress that these factors create in relation to a person’s actual academic
achievement. This study aims to tackle this gap in the literature by exploring the specific factors
that influence a person’s internal expectations of academic achievement, and how they perceive
external expectations in relation to their stress levels surrounding their actual academic
achievement. In scenarios where relevant variables associated with an outcome are not apparent,
qualitative research is recommended (Black, 1994). As this study intends to increase
understanding as to exactly how internal and external expectations of achievement affect actual
achievement and stress levels, it would be beneficial to have a qualitative approach (Black,

1994).

This study will be carried out using qualitative methods due to a desire to broadly explore
many different subjective factors that lead to stress regarding academic achievement, and how it
would be beneficial to gain further insight into whether internal or external expectations affect
academic stress levels more from a descriptive standpoint. The overarching aim of this research
is to explore how internal and external expectations of academic achievement affect people’s
stress levels, and their actual academic achievement in turn. The question that orientates this aim
is “How do internal and external expectations of academic achievement affect a person’s actual
academic achievement and their stress levels?”. This study aims to investigate from an
exploratory standpoint how stress comes about through personal expectations of academic

achievement and through societal expectations of academic achievement, and how these two
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factors are related to one another, through the use of thematic analysis to analyse the data (Braun

& Clarke, 2006).
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Methods

Research Design
This research paper has employed an exploratory qualitative research design to acquire a

clear understanding of the nuances between internal and external expectations and the different
types of stressors a person may face regarding their academic achievement and how these factors
affect them on an individual level. The qualitative method chosen for this study is semi-
structured interviews, to allow the participants to expand on the topics they bring up within the
framework of questions about their stress and how they feel their internal expectations or others
external expectations of their academic achievement affects their stress levels. Data collection
was conducted through convenience sampling, performed by the distribution of a recruitment
poster (See Appendix A) to potential participants via the researcher’s social media of WhatsApp.
Analysis was performed by a rich inductive thematic description of the entire dataset looking at
both semantic and latent themes within the interviews.
Researcher’s Position

It is helpful to understand the positionality of the researcher and therefore the view she
provides to the data. The researcher is an Irish born Malaysian Chinese who is studying
psychology, hence aspects of the interpretation of findings and implications of the study may
have been influenced by the researcher’s own cultural experiences and academic interests. The
researcher’s own experience with academic stress is related to her high internal expectations of
achievement that have been fostered by prior external expectations of achievement from those
around her. This view on achievement and the perceived connection between internal and
external expectations of achievement that the researcher has experienced may have affected the
way the researcher analysed the data in this study. The theoretical position taken for this study is

a contextualist approach. This approach acknowledges that the ability to capture and report on a
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potential reality is affected by social aspects and experiences, and hence as no information exists
in stasis without being influenced by environmental factors, the data identified in this study will
be filtered through the life experiences of the individual participants.
Participants

Convenience sampling was used to obtain the 12 participants for this study. This number
was chosen in accordance with recommendations from Braun and Clarke (2006) for qualitative
studies. As the sample was specific to the study aim and there was a high quality of dialogue
throughout the interviews, information power was considered achieved with this number of
participants (Malterud et al., 2016). The inclusion criteria were anyone 18 years of age or older
who are currently in formal education. This inclusion criteria were chosen to explore recent
experiences of internal expectations, external expectations, stress, and academic achievement for
those in formal education. The age range of participants was between 20 and 40 years old, the
mean age being 25 years old. For gender, 9 participants were female, 2 were nonbinary and 1
was male. There were a variety of courses the participants were in, the majority being
psychology students who were in the final year of their undergraduate degree. As convenience
sampling was used, all participants in this study were known to the researcher prior to the
commencement of the study, hence a level of rapport had already been established. This
familiarity may have influenced the participants to be more open about their views and
experiences, but it may have also hindered the participants from speaking freely due to having a
prior relationship with the researcher.
Materials

An interview schedule (See Appendix B) was developed by the researcher with questions

that were influenced by previous qualitative research using semi-structured interviews which
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covered the topics of stress, academics, feeling overwhelmed and/or mental health challenges
(Fawaz et al., 2021; Mousa & Samara, 2022; Sampson et al., 2013). An example of the questions
on the interview schedule included “Do you feel like your attitudes towards your academic
achievement affects your stress levels? - In what ways?” and “How do you react to pressure from
people around you to perform well academically, if there is pressure?”. The entire interview
schedule can be found in Appendix B. Pilot interviews were conducted on two people to ensure
that the questions were relevant to the research question, did not cause confusion as to what they
meant, and to determine a rough length of time the interviews would take. These two people
were not included in the actual study to prevent contamination of data. Minor adjustments were
made to the interview schedule questions based on feedback from the pilot interviews and a
rough time estimate as to how long the interviews would take was put on the information sheet
and the recruitment poster.
Procedure

A recruitment poster was designed (See Appendix A) and distributed to potential
participants via the researcher’s social media of WhatsApp. The poster and message detailed to
them that the study is about stress relating to academic achievement and the internal and external
factors that affect this stress. They were told that it is voluntary to participate in the research and
that if they choose to participate, they will be interviewed for roughly 20-30 minutes in which
time they are allowed and encouraged to ask to take a break at any point that they feel they need
one. The interviews ranged from between 4 minutes and 50 seconds to 16 minutes and 30
seconds, the mean length being 11 minutes and 11 seconds. People who wished to partake in the

study contacted the researcher through direct messages via WhatsApp or email where a time,
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date, and location to meet for an interview, along with whether it would be conducted in person

or online was agreed upon.

The participants were sent digital copies of the information sheet (See Appendix C)
which detailed the nature and purpose of the study, and the consent form (See Appendix D) for
the study and offered the choice to sign the consent forms digitally or in person depending on
their personal preference. The researcher met with the participants individually at their agreed
upon date and time for the interview and the researcher gave the participants physical copies of
the information sheet and consent form for the participants to read and sign. They were also
informed that they could withdraw from the study at any point in time before the project has
been submitted without penalty. The in-person interviews were conducted in a quiet environment
within NCI, and the online interviews were also conducted in a quiet and private environment.
The researcher sought verbal consent to record the interview before each interview began and the
participant was informed that any recordings of the interview will be deleted once the interview

had been transcribed.

The participants were asked questions both from the interview schedule and building off
the information they provided while answering the questions. After the interviews concluded, the
participants were given a debrief sheet (See Appendix E) containing contact information for the
researcher and resources to help them cope with any distress they might have experienced while
taking part in the study. The participants were reminded that they could withdraw from the study
at any point without penalty before the project submission date. They were also informed that if
they wished to know more about the study or had any further questions that they could contact
the researcher. After the interviews, the participants were sent a demographics questionnaire (See

Appendix F) to fill out demographic details such as their age, gender, and course of study.
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Ethical Considerations

This study was approved by the NCI Psychology Ethics Filter Committee (See Appendix
G). There was potential for the participants to become distressed due to the nature of the study
being about stress and the factors that contribute to stress regarding academic achievement. To
account for this potential stress, the participants were made aware that they could pause or stop
the interview at any point in time and if the interviewer noticed that a participant was becoming
visibly distressed she would suggest to pause the interview to give the participant adequate time
to regain their bearings or to stop it entirely if needed. The participants were made aware in the
information sheet, consent form, and verbally before and after the interviews that they may
withdraw their data from the study at any point before publication without the need to provide a
reason for withdrawal. The transcripts were anonymised to remove any potentially identifiable
data. The data collected by the researcher is identifiable to the researcher, however, after the
publication of the study the data will not be identifiable to the general public.
Data Analysis

Analysis of the data gathered was conducted by using inductive thematic analysis with
broad thematic patterning across the data (Braun & Clarke, 2006). The six phases of analysis as
discussed by Braun and Clarke (2006) were used to analyse the data in this study, as listed

below.

1) Familiarisation with the data

The researcher listened to the recordings of the interviews between 2-3 times each before
starting transcription. Then she carried out transcription and read over the transcriptions
repeatedly to become familiar with the data. The researcher read over the final draft of each

transcript at least once before starting coding.
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2) Generating initial codes

Following familiarisation, the researcher read through the transcriptions and assigned

codes to each sentence that was relevant to the research aim.

3) Searching for themes

The coded data was grouped and sorted into potential themes to identify the overarching

components that tie the codes together.

4) Reviewing themes

The themes were then reviewed to identify the most salient patterns in the data to
facilitate in-depth analysis. Due to a vast number of similarities, themes were combined. The
data set was reread with the chosen themes in mind to determine their relevancy and importance
within the data. Additional data that had been missed at the outset was coded into the existing

relevant themes.

5) Defining and naming themes

The themes were labelled with short form names that described what each theme was
about and a definition for each theme was determined based on the available data and on prior

research.

6) Writing up findings

The findings of this study were written down with the inclusion of relevant quotations
from the participants that helped to explain what each theme was referring to and show examples

of how it was relevant to the data.
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Results

Utilising Braun and Clarke’s (2006) methods, a thematic analysis was conducted on the
twelve interviews, through which four salient themes were identified: self-betterment,
perfectionism, lack of overt pressure, and seeking approval. Within the overarching theme of
perfectionism, the subtheme of self-doubt was identified.
Theme 1: Self-Betterment

Self-betterment, identified as wanting to achieve academically for one’s own growth, was
a reoccurring theme throughout the interviews. Ten participants made some mention of wanting
to achieve academically with the intention of personal growth. Participants were generally
internally motivated to achieve academically and to grow in many aspects of their life. One

participant stated,

“I’'m kind of motivated by wanting to better me self ... | want to achieve good grades just

so | know I can and it can boost me self-esteem.” (Participant 01)

Many participants talked about how they were motivated to perform academically due to the
attainment of happiness relating to the accomplishment of learning in and of itself, as well as
hope they felt regarding striving for future opportunities in their lives to better themselves and to

grow,

“I think when I'm learning and when I find something that ... I haven't known, I feel the
most um, simply said | feel happiest. | feel like I've actually achieved something. I know
an information that I didn't know before and I think that's the point of learning.”

(Participant 07)
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“I’m making choices for me as well, you know ... it's my future, | feel like I've got a
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whole new path ahead of me. So, things like that just opportunity and change, growth as a

person, really.” (Participant 12)

Some participants felt that being internally driven to achieve for one’s own self-betterment led

decreases in their stress,

“I think I’m less stressed and more motivated because I know I’m not doing it for

someone else’s expectations but instead for myself.” (Participant 05)

While other participants felt that a manageable amount of stress aided their self-betterment by

keeping them on track and motivating them to continue to strive for growth,

“I do believe that you're not the most prepared or you won't do your best if you [don’t]
have a little bit of nerves or a little bit of stress. Doing something, it keeps you on your

edge, you're like constantly on the lookout to improve and be better.” (Participant 10)

“I think sometimes a small amount of stress ... is a good thing ‘cause it gives you extra

motivation to do what you want to achieve at the end of the day.” (Participant 11)

Personal growth as a driving factor in participants’ academic achievement tended to come from
their own internal expectations of achievement, and the motivation to keep achieving
experienced by the attainment of their self-set goals. For some participants, self-betterment was
bolstered by a sense of self-efficacy, knowing that they are capable of achievement and striving
to continue achieving because of it. Other participants were more driven by a desire to be their
best self. There were a variety of reasons that participants gave as to why they wanted to better

themselves through their academics, with most of them making some mention of wanting to

to
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grow academically as a way to prove to themselves that they could, and to improve their future
opportunities.
Theme 2: Perfectionism

An overarching theme of perfectionism, explained as wanting to do things to the best of
one’s own ability, was stated by some participants, “I would say I'm a bit of a perfectionist.”
(Participant 10) and “It’s kind of like a perfectionism.” (Participant 09). Perfectionism was also

identified inductively within the interviews,

“I always want to be the best version of myself, like interpersonally, educationally, all the
time, and that really does motivate me to just make sure I’'m doing the very best I

possibly can in any given situation and that includes academically.” (Participant 03)

Participants talked about how they wanted to do well consistently in their academics and to reach
their own self set standards for achievement which tended to be quite high, not allowing

themselves any room for error,

“I’m that type of person, I want to do everything well ... I prefer to do things to like a
good standard at least like acceptable standard like for my own capabilities as much as |
can do. But I feel like what’s the point of doing something, [if I’m] not going to do it

correctly and properly the first time.” (Participant 02)

“I don't like it when my grades slip. I don't like it when I start getting lower grades, in any

capacity.” (Participant 06)

They also expressed dissatisfaction with achieving less than what they considered their best

work. A great number of participants reported that they wanted to do things to the highest
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standard possible, some to the point of feeling like they had no other choice but to perform well

academically, which brought out maladaptive perfectionistic tendencies,

“I think | would reflect and look back that, was it a waste of time, or was it a waste of my

efforts to do that, if I didn't try and complete it to my best ability.” (Participant 10)

“I really wanna get good grades because um, I feel like I have to get good grades. 1 feel
like it's not an option for me to fail a class even if like it might be like stressful or
something else. | need to make sure I turn in my assignments and finish them by the due

date because if I get a lower grade, I'll feel like [I’m] underperforming.” (Participant 06)

However, not all participants displayed maladaptive perfectionistic tendencies and one
mentioned that they were able to manage or cope with achieving less than their absolute best
academically, while others discussed how their stress levels lessened when they learnt to place

less weight on their academic achievement,

“If | failed I’d probably be really confused because then it would be like out of the norm
for me, but like at the end of the day I’'m okay with not getting like the best, but at the

same time, I’d also be sad, but I won’t be too overly sad.” (Participant 04)

“[Wanting to achieve in academics] might make me feel a little nervous before a big test
whether I will be able to achieve a mark to keep up a certain GPA, but | also have a belief
that ... I'm starting to idolise high university marks so because of that it kind of calms me
down because | realised that it's not that important. And | realised it's like, not
inconsequential, but what I'm stressing over at the end of the day I'll get my degree

regardless if I get a first class or a second class.” (Participant 05)
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Participants who reported being able to put less weight on achieving academically tended to
report decreases in their stress surrounding academic achievement, however most of the
participants who displayed traits of perfectionism were unable to set their expectations of
achievement any lower than the best of their abilities and their stress levels were reported to be
high as a result. Higher stress levels were shown especially when participants’ internal
expectations of achievement were different to their actual academic achievement.

Self-Doubt

Within these high expectations of achievement that participants sought to strive for, the sub
theme of self-doubt was identified. The themes of perfectionism and self-doubt were linked
together as very often those who show traits of perfectionism also tended to show traits of self-
doubt regarding their abilities while attempting to achieve the high standards that they hold
themselves to. Self-doubt was explained as feeling like what one does isn’t enough, “Nothing I

do is kind of good enough really.” (Participant 01). This led to negative self-talk and thoughts,

“I had thoughts in the back of my head that were like “Oh, um, this isn’t where you’re
meant to be, this isn’t the right thing you’re meant to be doing, this isn’t good.””

(Participant 03)

The self-doubt experienced by participants who were striving to do things to the best of their

own abilities sometimes turned into feelings of being overwhelmed and stressed,

“I just felt like everything was going in the wrong direction and I just felt that it was out
of my hands, that ... stress was, like it was so over me, that | had kind of lost that

ability ... to do work or to manage that assignment.” (Participant 11)
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Eight participants displayed traits of perfectionism, four of which reported self-doubt in their
abilities to achieve which led to higher levels of stress. Those who displayed traits of self-doubt
tended to have more worries regarding their academic achievement and whether they could
complete their college workload than those who only displayed traits of perfectionism. However,
all twelve participants indicated that they experienced stress from their college workload, many
to the point of feeling overwhelmed, regardless of whether they displayed perfectionistic
tendencies or not.
Theme 3: Lack of Overt Pressure

A lack of overt pressure, identified as not having people tell one that one needs to achieve
academically, was reported by nearly everyone in this study. Eleven participants reported having
a lack of overt pressure to achieve from those around them, such as their family and friends.
“Well, my family do want me to perform well, but I think that they don’t actually put that much
pressure on me.” (Participant 05). Some participants described those around them as supportive

or helpful regarding their academic achievement,

“Me family and friends are quite supportive ... they say, “The best you can do, that’s

good.”” (Participant 01)

“Peers in college as well, really really helpful ... college peers like, they know exactly
what to do and they often have like good advice as well, which | can take on board.”

(Participant 02)

Despite the lack of overt pressure from others, various participants reported that they still
experience stress from their own internal expectations of achievement. Some participants stated

that the pressure they used to feel from others has transferred from being external pressure to
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self-imposed pressure, indicating that external expectations of academic achievement can

influence internal expectations of academic achievement,

“People have come up to me before and said like “Oh, nobody expects this of you,
nobody expects that of you.” It doesn’t really reassure me too much, it doesn’t help ... the
internal expectations are still there and um, reassurance doesn’t help ... most of the time.”

(Participant 03)

“It used to be more exterior [pressure] but now it’s become more internalised, um I think

that's more of my character, upbringing, and environment I’ve been in.” (Participant 10)

Other participants discussed the ways in which they were able to cope with the experience and
stress of overt pressure from others by learning their own ways to ignore it and to focus on their

own capabilities,

“I'm doing this for me. Everybody will have an opinion and that's fair enough, but I'm not
taking it on board anymore. | know what my abilities are, and | know what my strengths
are. Other people can have an opinion on, that's just what that is from now on, it's an
opinion and it's, I’m not letting that affect [me] anymore. And | know that I'm good

enough to do what I’m doing.” (Participant 08)

Despite most participants reporting a lack of overt pressure to perform, some of them indicated
that there were more subtle nudges and expectations from those around them to perform well
academically that were not outright stated, or that the participants had perceived external

expectations of achievement where there may not have been any,

“We have like really highly educated people in the family, so that like, even that just puts

a pressure on you that you don't want to end up a failure you actually want to become
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something and successful enough to, kind of answer everyone's questions.” (Participant

11)

These expectations, perceived or actual, may have led to participants having higher internal
expectations of their achievement despite the overall lack of overt pressure to perform from those
around them.
Theme 4: Seeking Approval

Seeking approval, identified as wanting to prove to others that one can achieve and
wanting to make others proud, was reported by five participants. Many of which talked about
how they felt the self-driven internal desire to perform well academically to obtain approval
from, or to make their parents proud, “I still feel like I need to impress them.” (Participant 03),

despite their parents not directly stating that this was an expectation,

“I feel like my parents wouldn’t really put pressure on me and I feel like because of that,
just throughout my like childhood especially in secondary, it’s like, I put it on myself. ...

seeking that approval from | guess my parents.” (Participant 04)

“I don't want to let my parents down and I want to make them really really proud of who
I am and who I will be in the future ... that urge is very internal for me to make my

parents proud.” (Participant 11)

Some participants talked about how they felt this need to seek approval from their teachers as
well, not wanting to achieve below the expectations that their teachers had for them, even if
those expectations were never stated by the teachers themselves as was the case with these two

participants,
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“If a teacher or something says that they want this done, I don’t want to upset them or
like I don’t want to let them down or disappoint them, and that motivates me and puts
more stress on me ... It’s like that perception that they might not like me.” (Participant

03)

“I don't want to let people down around me that want me to get good grades, | wouldn't

want my teachers to like look down on me and stuff.” (Participant 06)

Other participants described the seeking of approval from others as a way to motivate themselves
to achieve academically by wanting to prove their own abilities and to live up to the expectations

set by those around them,

“I want to achieve [to] the best of my ability and do my best with everything that | do ...
but at the same time these, these people who have expectations [0f] me | want to show
them that ... | can come up to your expectations and kind of be at that level, to kind of
answer them back as well ... | think that's the biggest motivation is to tell these people
that | can be successful, and | can do these things if | want to, and if | have the personal

driven motivation.” (Participant 11)

“It’s not really like a pressure from family, mainly like a motivation ... I’d rather people
look at me saying “Oh she can do it,” rather than “She’s not capable of doing anything.”

(Participant 02)

Most of the participants who wanted to seek approval from those around them were motivated by
their own internal drive to perform well and by perceived expectations that they viewed their

parents or teachers having for them which they wished to live up to. A lot of the participants set
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their own standards of achievement that they wanted to obtain and strove to have these

accomplishments acknowledged by those around them.

33



EXPECTATIONS EFFECT ON STRESS AND ACADEMICS 34
Discussion

The focus of this study was to explore how internal and external expectations of
academic achievement affect a person’s actual academic achievement and their stress levels from
a qualitative standpoint. The participants’ first-hand accounts of their own experiences of
academic stress and expectations enabled the researcher to analyse the meanings within their
own perceptions of what was affecting their academic achievement and their stress levels. The
insights provided draw attention to the internalised connection between external expectations and
internal expectations of achievement, highlighting how internal expectations of achievement
were more prevalent in dictating actual achievement and higher stress levels for the participants
in this study. A thematic analysis of the interviews conducted revealed four main themes and one
subtheme: self-betterment, perfectionism and self-doubt, lack of overt pressure, and seeking

approval.

In relation to the theme of “self-betterment”, participants reported striving to achieve
academically with the intention of personal growth for the joy of the attainment of knowledge
and to look forward to their future opportunities. Participants also reported the ways in which
they worked with their stress to obtain their academic goals, most stating that a little bit of stress
was helpful to keep them on track. Previous studies reported similar findings around stress and
academics, stating that increased focus, productivity, and psychological growth are positives of
stress (Jenkins et al., 2021). Some participants in the current study described their internal desire
to strive for self-betterment as stress decreasing, which is in line with previous findings that
show that a person’s perception of stressors in their life can either aid or hinder their abilities to
make it through said situation (Lyrakos, 2012). This desire for self-betterment was generally

motivated by the participants’ internal expectations of achievement, which indicates that self-
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drive to achieve is a high motivator for actual academic achievement. These findings are in line

with previous research (Naylor et al., 2021).

The theme of “perfectionism” was categorised by how participants wanted to achieve
academically to the best of their own abilities consistently and reach their own high standards of
achievement. This perfectionism came with reporting dissatisfaction with achieving less than
their utmost best and the feeling of needing to achieve with no other choice but to do well
academically. Adapting to one’s own perfectionism is important to manage stress levels relating
to achievement (Rice et al., 2015; Yasuda & Goegan, 2023). The participants in the current study
who reported setting high standards of achievement for themselves also reported high levels of
stress, while some participants who mentioned being able to lessen the weight of their
expectations of achievement on themselves were better able to cope with academic stress. These
findings are in line with previous studies that discuss how maladaptive perfectionists experience
higher stress than adaptive perfectionists (Rice et al., 2015). Participants in the current study who
felt they had no choice but to achieve academically tended to focus all their attention into their
academics as a defining trait of who they are as a person, which made academic achievement a
high priority in their life. They may hold this belief due to external expectations of achievement

as discussed in prior studies (Bukhari et al., 2023; Rice et al., 2015).

The subtheme of “self-doubt” was shown through how participants self-reported negative
thoughts regarding their abilities to achieve their high expectations of achievement. This self-
doubt came with feelings of being overwhelmed and stressed. Previous studies discussed how
students tend to be satisfied when their perceived academic achievement matches or exceeds
expectations of achievement, and how when there are mismatches in a person’s expectations and

their actual achievement, there tends to be strong emotional responses in the person (Hassel &
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Ridout, 2018; Naylor et al., 2021). These past findings are in line with the findings of this study
that showed that participants who displayed self-doubt around their academic achievement
tended to be unsatisfied and reported high levels of stress and overwhelm. Both the current study
and previous studies’ findings imply that not meeting one’s internal expectations of academic
achievement can cause stress. Self-doubt, as reported by the participants in the current study, has
the potential to hinder one’s academic achievement by catastrophising the gap between expected
achievement and actual achievement, which can discourage a person from continuing to strive to
meet their goals. These findings are supported by previous studies (Hassel & Ridout, 2018;

Naylor et al., 2021).

In relation to the theme “lack of overt pressure”, participants discussed how there was a
lack of stated external expectations of achievement on them, but that they still experienced
pressure to perform academically that had transferred from prior external pressure into self-
imposed pressure. In addition to this, ways of coping with the experience of stress relating to
overt pressure from others was discussed, mainly through the adaptation of learning to focus on
their own capabilities and to ignore external pressure to achieve. Participants reported that their
parents, teachers, and peers were supportive of them, which contributes to previous findings that
show that parental involvement has a significant and positive influence on students’ self-concept
which is causally related to academic achievement (Gonzalez-pienda et al., 2002;
Neuenschwander et al., 2007; Phillipson & Phillipson, 2017; Pinquart & Ebeling, 2019).
Previous studies have shown that academic achievement is negatively related to stress from
external sources, and taking these findings into account, it is implied that the lack of overt
pressure that participants experienced in the current study led to them performing better

academically, as was assumed by the participants themselves (Feng et al., 2024). Perceiving a
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lack of overt pressure from external sources may have led participants to be more internally
driven to achieve, which differs from previous research that shows that external expectations of
achievement correlate with internal expectations and actual academic achievement (Rubie-
Davies, 2010; Xu et al., 2022; Yamamoto & Holloway, 2010). However, just because external
expectations of achievement were not stated overtly, does not indicate that they were not implied
subtly in other ways, which the participants in the current study did report that it felt like there

were expectations to achieve even if they were not explicitly stated by those around them.

Within the theme of “seeking approval”, participants discussed the ways in which they
wanted to prove to others that they were capable academically and to make others proud of their
achievements. Participants sought approval from both parents and teachers alike with a desire to
not let them down academically, and as a way for the participants to motivate themselves to
prove their own abilities to those around them. There is a general societal expectation of
academic achievement set on students, and previous studies have shown that both parents and
teachers’ expectations of academic achievement have a positive association with students’ actual
academic achievement and their self-regulated learning (Bukhari et al., 2023; Rubie-Davies,
2010; Xu et al., 2022; Yamamoto & Holloway, 2010). Hence within the current study,
participants who were seeking approval from external sources may have been motivated to
perform better academically to meet the perceived expectations from those around them. Many
participants reported being internally driven to achieve academically for their parents’ approval,
which is in line with previous literature that discusses how pressure, in this case perceived
pressure, from parents to perform well academically can affect a person’s academic achievement
(Rai et al., 2021). Additionally, the current study provides a further insight into how internalised

the desire to have others acknowledge one’s achievement is.
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Implications and Future Research

The findings in this study revealed several important implications. The impact that one’s
own expectations of achievement on their stress levels and actual achievement had was evident
within the findings, and various participants expressed feeling like they had no choice but to
achieve academically and hence focused all their attention into their academics as a defining trait
of who they are as a person. Participants also reported that college work and assignments were a
major source of stress for them, with many mentioning or implying that they felt overwhelmed
by the number of tasks they needed to accomplish regardless of the internal or external
expectations that were placed on them. This implies that for some individuals, their self-worth
may hinge on their academic achievement, which could impact their self-concept and mental
wellbeing should they fail to achieve. These findings, as supported by previous studies, show
that the very nature of academia is stress inducing, and in contexts where people are unable to
cope with this stress, it may impede the ability of individuals to achieve academically and may
affect their mental health (Muhammad Abdul Wahid et al., 2023; Nakie et al., 2021; Rice et al.,
2015). Taking these risks into consideration, it would be beneficial for educational institutions to
implement a system of helpful supports that show students that they are more than just their
academic achievement, and provide ways to cope with and lessen their stress, such as hosting
talks about the effects of academic stress and providing resources that the students may utilise to

expand their horizons beyond what can be achieved academically.

Although not directly reported on in this study, participants outlined various types of
bodily reactions to stress they felt from needing to achieve academically, whether through their
own expectations of achievement or through others’ expectations. It may be beneficial for

clinicians to keep in mind the differences in types of bodily stress reactions in relation to
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academic achievement to identify ways to effectively reduce stress by targeting the specifics of
how it affects each person. Students in both STEM and creative majors were interviewed for this
study, however despite one participant’s mention of the social stigma of being in a creative
course adding to their stress, the difference between participants’ experiences within their
specific realm of study was not explored in depth. Taking this into consideration, future research
may benefit from analysing the similarities and differences between the expectations set on
STEM students, compared to those in creative majors to determine how societal views on
different courses affect stress and performance to better inform educational sectors on how to

combat the stigma associated with studying in non-STEM courses.

The findings in this study provided an insight into how perceived expectations of
achievement affected individuals’ internal self-drive to perform academically and how more
subtle indications of expectations of achievement from parents or family created an internal
desire to seek to fulfil those expectations. Further research may benefit from gathering data from
the families of students to determine their views and expectations of achievement, and compare
these to the students’ perceived expectations of achievement, to gain a more thorough
understanding as to the interaction between actual expectations, perceived expectations, and self-
drive to achieve. Continuing on from the findings in the current study, it would be beneficial for
future research to employ a mixed methods approach, combining quantitative and qualitative
methods, to further study the relationship between internal and external expectations of
achievement, and to gain more insight into the various ways in which a person is shaped by their

experiences with academics, and the expectations held surrounding achievement.
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Methodological Considerations, Strengths and Weaknesses

The aim of this qualitative research is to gain an in-depth and subjective insight into
individuals’ experiences relating to their academics and stress. This was a strength of the
methodology as the intended personal insights into this area of research were recorded
effectively. Convenience sampling was used for this study, and as students voluntarily took part
in interviews, a limitation that must be considered is that the sample is likely biased towards
more proactive students who would be willing to partake in a study such as this, or towards
students who hold strong opinions on academic expectations or on stress. A strength of this study
was that there were 12 interviews conducted, which exceeded the recommendations by Braun
and Clarke (2006) for thematic analysis, allowing for more complex emotions and opinions to be
discussed due to the variety of responses. Another strength is that 2 pilot interviews were
conducted, and the study underwent a refinement process for the questions having received

feedback from initial testing which allowed for a more cohesive interview process.

A wide age range of participants from various courses both undergraduate and masters
were included in this study, however as two thirds of participants were undergraduate
psychology students, the findings may hold a bias towards those who are studying psychology. A
limitation of this study was the gender imbalance, with a much greater number of female
participants than otherwise, and the findings may have benefitted from a more even gender split.
However, findings show that women make up the vast majority of those studying in
undergraduate psychology, and hence the gender split of participants in this study are
representative of the wider population of people that study psychology (Johnson et al., 2020). A
strength of this study is that the researcher was able to effectively build rapport with the

participants due to also being a student with her own experiences with internal and external
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expectations of achievement. As previously mentioned in the methods, all the participants were
known to the researcher prior to the commencement of the study and hence this familiarity may
have encouraged openness during the interviews to discuss their experiences. However, it may
have also hindered the participants from speaking freely due to having a prior relationship with
the researcher.
Conclusion

This study has contributed to research on stress and academics. The findings in this study
show that a person’s academic achievement and their subsequent stress levels can be influenced
by both perceived and actual external expectations of achievement, as well as their own internal
expectations of achievement. It cannot be determined whether internal or external expectations
of achievement are more prevalent in affecting a person’s actual academic achievement as the
findings show that these factors influence one another at an integral level, however most
participants reported that they were more internally driven than externally driven to achieve
academically, and these beliefs affect how individuals view their academic achievement. The
current study’s findings imply that a person’s stress levels are regulated more through their
internal expectations and their perceived external expectations, rather than actual external
expectations of achievement, with many participants stating that the academic work itself was
the main source of stress for them. The findings within this study should be considered by
educational sectors to further understanding of students’ views on academics and how

expectations of achievement and stress affect their actual achievement.
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Appendices
Appendix A:

Poster for participant recruitment

Effects of Stress on
Academic
Achievement

Psychology final year project

Research participants
needed!

Your experience with
stress and academics

Time commitment:
30 minute interview, in
person or over Teams

Email x22452926@student.ncirl.ie
for more information

48



EXPECTATIONS EFFECT ON STRESS AND ACADEMICS

Appendix B:

Interview schedule
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Focus area

Questions and probes

Stress

How would you describe your
experience of stress? — How does it
make you feel, and what things make
you stressed?

Could you talk me through your
experience of stress during this
academic year?

Can you describe a time when you felt
overwhelmed by stress?

Do you feel like your stress affects
your ability to perform academically?
— How so?

Internal expectations

Can you tell me about your self-drive
to perform academically?

Do you feel like your attitudes
towards your academic achievement
affects your stress levels? - In what
ways?

External expectations

How do you react to pressure from
people around you to perform well
academically?

Does this pressure / lack of pressure
affect your stress levels? - How so?

Comparison

Do you feel like your desire to
perform well academically is more
related to your own internal drive or
more related to other people’s
expectations of your achievement? —
Why?
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Questions for this interview schedule were influenced by previous qualitative research using
semi-structured interviews which covered the topics of stress, academics, feeling overwhelmed
and/or mental health challenges (Fawaz et al., 2021; Mousa & Samara, 2022; Sampson et al.,

2013).
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Appendix C:

Information Sheet

You are being invited to take part in a research study. Before deciding whether to take part,
please take the time to read this document, which explains why the research is being done and
what it would involve for you. If you have any questions about the information provided, please

do not hesitate to contact me using the details at the end of this sheet.

Purpose of the Study. | am Rachel Low, a final year student in the BA Psychology programme
at National College of Ireland. For my project, | aim to investigate how stress comes about
through personal expectations of academic achievement and through societal expectations of
academic achievement, and how these two factors are related to one another. This project is

supervised by Dr. Conor Nolan.

What will the study involve? If you decide to take part in this research, you will be interviewed
by the researcher and asked questions about your personal expectations of academic achievement
and your perceived societal expectations of academic achievement and the ways in which these
factors might cause stress. This interview will take roughly 20 to 30 minutes, to a maximum of
60 minutes. There will be no follow up to this research. There is a small risk that some of the
questions in this interview, or the topic in general, may cause minor distress for some
participants. If you experience this, you are free to discontinue participation and ask to pause or
stop the interview. Contact information for relevant support services are provided in the debrief

sheet at the end of the interview and will be provided by the researcher prior to that upon request.
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Who has approved this study? This study has been reviewed and received ethical approval
from the Departmental Ethics Committee. You may have a copy of this approval if you request

it.

Who can take part in this study? You can take part in this study if you are over 18 years of age

and you are currently in formal education.

Do you have to take part? Participation in this research is voluntary; you do not have to take
part, and a decision not to take part will have no consequences for you. If you do decide to take
part, you can withdraw from participation at any time by requesting that the interview is stopped.
It will be possible to withdraw your data from the study until the point of publication when the

data will be fully anonymised and individual interviews can no longer be identified.

Will your participation in the study be kept confidential? The interviews are not anonymous.
However, once the data has been transcribed only the researcher will be able to identify a
participant’s data and this is for the purpose of removing the data from the study should the
participant wish for their data to be removed. All data collected for the study will be treated in
the strictest confidence. The transcripts of the interviews will be stored securely in a password
protected/encrypted file on the researcher’s computer. Only the researcher and their supervisor
will have access to the data. Data will be retained for 5 years in accordance with the NCI data
retention policy. NCI will have responsibility for the data generated by the research. All local
copies of data saved on personal password protected devices/laptops will be deleted by the
student’s NCI graduation date or three months after the student exits the NCI psychology

program.
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What will happen to the results? The results of this study will be used for a dissertation and

may be presented at conferences and/or submitted to an academic journal for publication.

Any further queries? For further information please contact Rachel Low, NCI psychology

student, at x22452926 @student.ncirl.ie

If you agree to take part in the study, please tick all that apply to you on the consent form on the

next page.

Thank you for taking the time to read this.


mailto:x22452926@student.ncirl.ie
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Appendix D:

Consent Form

In agreeing to participate in this research | understand the following:

e The method proposed for this research project has been approved in principle by the
Departmental Ethics Committee, which means that the Committee does not have
concerns about the procedure itself as detailed by the student. It is, however, the above-
named student’s responsibility to adhere to ethical guidelines in their dealings with
participants and the collection and handling of data.

e If I have any concerns about participation, I understand that I may refuse to participate or
withdraw at any stage.

¢ | understand that once my participation has ended, that I may withdraw my data at any
point before publication.

e | have been informed as to the general nature of the study and agree voluntarily to
participate.

e All data from the study will be treated confidentially. The data from all participants will
be compiled, analysed, and submitted in a report to the Psychology Department in the
School of Business.

e | understand that my data will be retained and managed in accordance with the NCI data
retention policy, and that my anonymised data may be archived on an online data
repository and may be used for secondary data analysis. No participants data will be

identifiable at any point.
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e At the conclusion of my participation, any questions or concerns | have will be fully
addressed.
1 Please tick this box if you have read, and agree with all of the above information.
1 Please tick this box to indicate that you are providing informed consent to

participate in this study.

Printed Name:

Signature:
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Appendix E:

Debrief Sheet

Thank you for taking part in this interview. Your participation is greatly appreciated. If you have
experienced any discomfort while partaking in the interview, please feel free to contact ‘Text
About It’ as this is a free and anonymous, 24 hour text service for everything from a calming chat
to immediate support for mental health and wellbeing. Or you can contact ‘Samaritans.ie’ for 24
hour emotional support. Upon request, the researcher will send you a pdf copy of the study when

it is completed via your contact email.

For further information please contact Rachel Low, NCI psychology student, at

X22452926@student.ncirl.ie



mailto:x22452926@student.ncirl.ie
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Appendix F:

Demographic questionnaire

1. How old are you? *

Enter your answer

2. What gender are you? (For other, please self-describe) *

O Male
Q Female

O Nonbinary

O

3. What are you studying? / What is the name of the course
you are in? *

Enter your answer
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Appendix G:
Ethics approval

S
-\ National

Collegef
Ireland

Hatianal College of lieland Tek 253 1 449 8500
Mayar Street, IFSC. Dy 1. e land Fi 1

Codiisne M
Sehid an MI FPSC
Bailie Atha Cliath 1, fire

ma Bikirsans

Date: 01/11/2024

Ref: Ethics Approval Number: 01112024x22452926

Proposal Title: Internal and External Expectations Effect on Stress and Academic Achievement

Applicant: Rachel Low

Dear Rachel,

Thank you for your application te the NCI Psychalegy Ethics Filter Committee, and for responding
to clarification requests related to the application. I am pleased to inform you that the ethics
cammittee has approved your application far your research project. Ethical approval will remain
in place until the completion of your dissertation in part fulfilment of your BA Honours Degree in

Psychology at NCI.

Please note that:

« Students are responsible for ensuring that thelr research is carried out in accordance

with the infermaticn provided in their application.

« Students must abide by PSI ethics guidelines in completing their research.
« Al procedures and materials should be approved by the superviser prior to recruitment.

« Should substantial modifications te the research protocal be required at a later stage, a

further amendment submission should be made.

Sincerely,
Bt oK
Dr Robert Fox

Chairperson, Psycholagy Ethics Filter Committesa

Ethics Committee members: Or Robert Fox (representative on the NCI Research Ethics
Svhcommittee), Or Micheile Kelly, Dr Amanda Kracen, Dr Conor Nolan, Dr Lynn Farrell, Dr Fearghal
O'Brien, Dr David Mothersill, Or Michele Kehoe, Or Barry Coughlan, Dr Conor Thomberry, Dr Brendan

Culien, Cassandra Murphy, Eden Bryan.
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